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Teaching for Mathematics Mastery 
 
At Stanton Primary School, we believe that every child has the potential to succeed, having access to the same 

curriculum content as their peers, and acquiring a deep, long--‐term, secure and adaptable understanding of the subject. 

Think of it like a game of Jenga; if children learn by rote, and speed through concepts without learning them in depth, 

eventually, when they reach the top, there will be so many pieces missing that the foundation will not be stable and 

gaps will have developed in their understanding. At Stanton, all teachers use the White Rose Maths Hub as a process 

for teaching mathematics. When introducing children to new concepts, they should have the opportunity to build fluency 

in topics by taking the following approach:  

 

Concrete – children should have the opportunity to use concrete objects and manipulatives to help them understand 

what they are doing.  

 

Pictorial – children should build on this concrete approach by using pictorial representations. These representations 

can then be used to reason and solve problems. 

 

Abstract – with the foundations firmly laid, children should be able to move to an abstract approach using numbers 

and key concepts with confidence.  

 

Reasoning and problem solving is encompassed in the above approaches to deepen and master all aspects of mathematics. 

This policy outlines the different calculation strategies that should be taught and used from Year R to Year 6 in line 

with the requirements of the 2014 Primary National Curriculum, giving examples of concrete, pictorial and abstract 

calculations.   
  



Resources for Teaching Mathematics 
 

 

Teachers  can use any teaching resources that they wish to use and the policy does not recommend one set of resources 

over another, rather that, a variety of resources are used. For each of the four rules of number, different strategies 

are laid out, together with examples of what concrete materials can be used and how, along with suggested pictorial 

representations. The principle of the concrete--‐pictorial--‐abstract (CPA) approach [Make it, Draw it, Write it] is for 

children to have a true understanding of a mathematical concept they need to master all three phases. At Stanton 

Primary School, the following concrete objects are available for all children to use:   
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Long division 

  

 
 
The 2014 National Curriculum is explicit in articulating the importance of children using the correct mathematical language as a central 

part of their learning (reasoning). Indeed, in certain year groups, the non--‐statutory guidance highlights the requirement for children to 

extend their language around certain concepts. It is therefore essential that teaching using the strategies outlined in this policy is 

accompanied by the use of appropriate and precise mathematical vocabulary. 

 

New vocabulary should be introduced in a suitable context (for example, with relevant real objects, apparatus, pictures or diagrams) and 

explained carefully. High expectations of the mathematical language used are essential, with teachers only accepting what is correct.  

 

 



 



 

 



 



 



 

 



 


